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Pupil Premium Strategy Statement – Brookfield 
Community School 

This statement details our school’s use of pupil premium (and recovery premium for the 
2021 to 2022 academic year) funding to help improve the attainment of our 
disadvantaged pupils. It outlines our pupil premium strategy, how we intend to spend the 
funding in this academic year and the effect that last year’s spending of pupil premium 
had within our school.  

School overview 

Detail Data 
School name Brookfield School 
Number of pupils in school  1794 
Proportion (%) of pupil premium eligible pupils 12.3% 
Academic year/years that our current pupil premium 
strategy plan covers (3 year plans are recommended) 

2021/2022  
to 2023/2024 

Date this statement was published January 2022 
Date on which it will be reviewed September 2023 
Statement authorised by Stuart Parkes, 

Headteacher 
Pupil premium lead Rachel Jones, Director of 

Learning 
Governor / Trustee lead Ann New, Chair of 

Governors 

Funding overview 

Detail Amount 
Pupil premium funding allocation this academic 
year 

£235, 815 

Recovery premium funding allocation this 
academic year 

Recovery Premium: £56, 910 
 
Catch Up Funding: £12, 050  
(for Autumn 2022 and Spring 
2023) 
 

Pupil premium funding carried forward from 
previous years (enter £0 if not applicable) 

£0 

Total budget for this academic year £304,775 
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If your school is an academy in a trust that pools 
this funding, state the amount available to your 
school this academic year 
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Part A: Pupil premium strategy plan 

Statement of intent 

At Brookfield School, our mission statement of ‘Aspire, Act, Achieve’ applies equally to 
every one of our students, irrespective of their background or the challenges they face.  
Our aim is that all of our staff, working in partnership with parents and carers and 
external agencies will provide opportunities and support to enable our students to 
make good progress and achieve their potential across the curriculum. In addition to 
this, our school-wide focus on helping students to display our Brookfield Characteristics 
of Self-confidence, Resilience, Kindness, Leadership and Respectfulness will ensure 
that they are prepared and able to look forward to their next steps beyond Brookfield.   

We regularly remind ourselves that excellent teaching for all students has a particular 
benefit for disadvantaged students (evidence from EEF research) and this can be seen 
in the high expectations in classrooms across the school. High-quality teaching is at 
the heart of our whole school approach, with a focus on areas in which disadvantaged 
pupils require the most support. 

We collect progress data at regular intervals and analyse this data thoroughly to 
ensure that appropriate ‘catch-up’ interventions are swiftly put into place, which include 
targeted interventions funded by our school led tutoring grant.  These interventions 
may involve both disadvantaged and non-disadvantaged students.  Our approach will 
be responsive to common challenges and individual needs, rooted in robust diagnostic 
assessment, not assumptions about the impact of disadvantage.  

This strategy document links closely with our whole school action plan.  The activity we 
have outlined in this statement is also intended to support the needs of young people 
with a social worker or who are young carers, regardless of whether they are 
disadvantaged or not. 

Challenges 
This details the key challenges to achievement that we have identified among our 
disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 
Reading 

Assessments, observations and discussion with KS3 pupils indicate 
that disadvantaged pupils generally have lower levels of reading com-
prehension than peers. This impacts their progress in all subjects.  
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These are the reading ages for year 7 students on entry for the last 
three years.   

Cohort All PP Non PP 

2022 11y5m 10y1m 11y4m 

2021 11y1m 10y10m 11y1m 

2020 11y2m 10y3m 11y4m 

 

In the academic year 2022/23, around 35% of our disadvantaged pu-
pils arrive below age-related expectations in Reading, compared to 
18% of the full year 7 cohort.     

2 
Attainment 

Our assessments, observations and discussions with pupils and fami-
lies suggest that the education and wellbeing of many of our disadvan-
taged pupils have been impacted by the partial school closures in 
2020/21 to a greater extent than for other pupils. These findings are 
backed up by several national studies. 

This has resulted in significant knowledge gaps resulting in pupils fall-
ing further behind age-related expectations. 
Our key priorities for 2022/23, based on thorough analysis of our 2022 
GCSE results are: 

• performance in GCSE English 
• reviewing our provisions for students who do not sit a full suite of 

GCSEs and those who need bespoke programmes (as many of 
these are disadvantaged) 

• reviewing the option choices for disadvantaged students, 
especially the impact/workload of students studying several 
vocational courses in place of more traditional GCSE courses 

3 
Social and 
Emotional 
Well-being 

Our assessments, observations and discussions with pupils and fami-
lies have identified social and emotional issues for many pupils, such 
as anxiety, depression (diagnosed by medical professionals) and low 
self-esteem. This is partly driven by concern about catching up lost 
learning and exams/future prospects, and the lack of enrichment op-
portunities due to the pandemic. These challenges particularly affect 
disadvantaged pupils, including their attainment.  We are also noticing 
a lack of resilience in many of our young people.    

During the pandemic, staff referrals for support markedly increased, up 
to twice the amount of pre-pandemic requests. A significant number of 
the referrals are for disadvantaged students.  
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4 
Attendance  

Our attendance data over the last 3 years indicates that attendance 
among disadvantaged pupils has been between 5-10% lower than for 
non-disadvantaged pupils. 
30-35% of disadvantaged pupils have been ‘persistently absent’ com-
pared to 11-12% of their peers during that period.  Our assessments 
and observations indicate that absenteeism is negatively impacting 
disadvantaged pupils’ progress. 

5 
Wider 
school 
engagement 

Our disadvantaged pupils’ engagement in co-curricular activities shows 
a disparity with our non-disadvantaged pupils.  Engagement is highest 
in year 7 and declines through KS3 and 4.   

Intended outcomes  
This explains the outcomes we are aiming for by the end of our current strategy plan, 
and how we will measure whether they have been achieved. 

Intended outcome Success criteria 
Improved reading 
comprehension 
among 
disadvantaged pupils 
across KS3. 
 

Star Reader assessments demonstrate improved compre-
hension skills among disadvantaged pupils and a smaller 
disparity between the scores of disadvantaged pupils and 
their non-disadvantaged peers. Teachers should also have 
recognised this improvement through engagement in lessons 
and book scrutiny.  

Improved attainment 
among disadvantaged 
pupils across the 
curriculum at the end 
of KS4 

By the end of our current plan in 2023/24, KS4 outcomes 
demonstrate that disadvantaged pupils make expected pro-
gress and 65% attain Maths and English at 4+. 
 

To achieve and 
sustain improved 
wellbeing for all 
pupils, including 
those who are 
disadvantaged. 

Sustained high levels of wellbeing from 2023/24 demon-
strated by qualitative data from student voice, student and 
parent surveys and teacher observations. 

 

To achieve and 
sustain improved 
attendance for all 
pupils, particularly our 
disadvantaged pupils. 

Sustained high attendance from 2023/24 demonstrated by: 
• the overall absence rate for all pupils being no more than 

5%, and the attendance gap between disadvantaged pu-
pils and their non-disadvantaged peers being reduced by 
2-5%. 

To achieve regular 
engagement in co-
curricular activity for 
our pupils, including 

By the end of our current plan, 75% of our pupils will attend 
at least one co-curricular activity each week, including our 
disadvantaged pupils.  This will represent a significant in-
crease in participation, particularly in years 9-11.  
.     
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those who are 
disadvantaged.   

  



7 

Activity in this academic year 
This details how we intend to spend our pupil premium (and recovery premium funding) 
this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost £85,000 

Activity must align with 
EEF menu of approaches 

Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Improve quality of teaching:  
improvement of staff CPD 
programme at all levels, with 
additional focus on developing 
ECTs.  Recruitment of highly 
skilled subject specialists.    
Our CPD programme is based 
around the Walkthrus series of 
books – evidence-based 
strategies to support quality 
first teaching.  All staff are 
involved in small focus groups 
which provide opportunities to 
explore and trial specific 
Walkthru strategies.  These 
are then tracked and 
monitored through our system 
of Instructional Coaching.    

Supporting the Attainment of 
Disadvantaged Pupils (DfE, 2015) 
suggests high quality teaching as a 
key aspect of successful schools.   

1, 2 

Upskill the English curriculum 
area to better support weaker 
readers.  (In 2022 all the 
English team will complete a 
20 hour online phonics 
programme).   
Launch a reading programme 
for all students during PD (tu-
tor) time to raise the profile of 
reading for pleasure.   

Evidence shows that behaviour and 
mental health issues can follow as a 
consequence of low reading ability  

1 

Curriculum design: focus on 
the clarity of the curriculum 
development so that it is a 
spiralling accrual of 
knowledge and skills. This will 
support the improvement in 
the attainment of all our 
pupils, including our 

Curriculum design will be deliberate, 
purposeful and effective with SLT 
line managers having a clear under-
standing of the purpose and devel-
opment of the curriculum 
 

1,2 
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disadvantaged. Use of 
Walkthru literature and time 
through middle leader 
meetings and paired Learning 
Leader meetings.  

Develop metacognitive and 
self-regulation skills for all 
students. This will include 
techniques for recall and 
revision of key topics. 
Incorporating strategies such 
as key review questions as 
starters in lessons, and the 
use of walking talking mocks.    
 
 

Teaching metacognitive strategies, 
and regularly reviewing key learning 
is supported by the Education En-
dowment Foundation in having a 
positive impact on learning   

2 

 

Targeted academic support (for example, tutoring, one-to-one support 
structured interventions)  

Budgeted cost: £65,000 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Engaging with the 
National Tutoring 
Programme to provide 
small group tuition, for 
pupils whose education 
has been most impacted 
by the pandemic. A 
significant proportion of 
the pupils who receive 
tutoring will be 
disadvantaged. 

Evidence indicates that one to one tui-
tion can be effective, delivering approxi-
mately five additional months’ progress 
on average.  (EEF 2020) 
 
 

2, 3 

Improve the Covid and 
vocabulary learning gap 
through Literacy and Nu-
meracy interventions in 
year 7-9 for low attaining 
pupils, led by the SEN de-
partment. These will in-
clude 1:1 tutoring ses-
sions (known as Reading 
Ambassadors and Nu-
meracy Ambassadors) 

Tuition targeted at specific needs and 
knowledge gaps can be an effective 
method to support low attaining pupils.   

1, 2 
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led by older students dur-
ing tutor time.   

 

Wider strategies (for example, related to attendance, behaviour, 
wellbeing) 

Budgeted cost:  £150,000 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Increased attendance % 
for disadvantaged pupils 
through the enlargement 
of the Attendance Team 

Increasing the capacity of the Attend-
ance team so that they can engage with 
the families of those pupils who are per-
sistently absent, alongside supporting 
the pastoral and teaching staff to de-
velop a culture of good attendance is 
supported through the recommendations 
in the government guidance: 
https://www.gov.uk/government/publica-
tions/school-attendance/framework-for-
securing-full-attendance-actions-for-
schools-and-local-authorities  
The DfE guidance has been informed by 
engagement with schools that have sig-
nificantly reduced persistent absence 
levels.   

4 

We have proactively 
sought additional 
support from external 
agencies which is 
suitable for students 
(and their families) on 
the CAMHS waiting list, 
and those who just fall 
below the threshold for 
CAMHS support. This 
will include parenting 
support training and 
`bundles` (notes/ pre-
recorded workshops) by 
an experienced trainer 
and the viability of 
securing an Educational 
Psychologist to work 
solely with the school   

This is needed as there are generally 
more complex needs across the school, 
both pre-Covid, and exacerbated by 
Covid.   
 
 
 

3 

https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
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Increased participation 
in co-curricular activities 
such as Yr. 7 
Enrichment Group to 
develop cultural capital 
by experiencing new 
opportunities; 
Appointment of Co–
curricular lead and 
breadth of co - curricular 
activities on offer has 
increased. Targeted 
focus on increasing 
attendance of all pupils, 
including disadvantaged 
pupils. 

Whilst there is clearly an interest in ex-
ploring the connection between aca-
demic attainment and participation in co-
curricular activities, there has not been a 
robust piece of research in the UK. How-
ever, within our school, historically, we 
have seen a close correlation between 
those pupils who actively engage in the 
wider offer the school provides and those 
who attain or exceed their FFT target 
grades, including our disadvantaged pu-
pils. With the appointment of a co-curric-
ular lead, this internal school research 
will become more accurate and enable a 
more targeted approach at ensuring par-
ticipation. 

5 

Develop and widen the 
breakfast club to include 
greater numbers of 
disadvantaged students. 
Target younger students 
to develop a culture of 
attendance at this club 
throughout their time at 
Brookfield. To enable a 
balanced meal to be 
attained from the school 
canteen within the daily 
pupil premium 
allocation.  
Consideration to link this 
into the Government 
Holiday Activities and 
Food clubs.   

Breakfast positively effects learning in 
children in terms of behaviour, cognitive, 
and school performance. Initiatives such 
as this aim to support levelling up chil-
dren`s outcomes in providing better nutri-
tion, and improved wellbeing, behaviour 
and social skills.  

2,3,4 

Sustained pastoral 
provision and welfare 
support for 
disadvantaged pupils, 
especially in light of 
Covid experiences for 
many pupils. Monitoring 
the capacity of the 
Welfare team and the 
level of provision 
available to pupils 
internally and externally.  

Wherever you look – whether at charities 
working with young people (eg Young 
Minds or the NSPCC), worldwide re-
search articles or news articles, or within 
the data of number of pupils accessing 
welfare support in our own school, the in-
creased needs for welfare support for all 
our pupils, but particularly our most vul-
nerable and disadvantaged pupils, is 
cited.  

3 

Develop student 
leadership and student 
voice to enable a greater 
representation of 

Student voice and student leadership 
raises student aspirations and can con-
tribute to the continued development of 
progress of the school. Students are 

5 
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disadvantaged students. 
To remove any barriers 
that prevent students 
from applying for the 
role, to promote 
specifically to key 
groups of students    

seen as role models for the student pop-
ulation.  

To establish and 
develop links with 
community partners to 
support students and 
their families – eg. 
Tesco, Waypoint 
Church, St Margaret 
Mary Church 

Community partnerships to support 
health and wellbeing for students and 
their families. Happy and healthy com-
munities support the foundation for posi-
tive education at school.  

3 

Contingency fund for 
acute issues. 
 

Based on our experiences and those of 
similar schools to ours, we have identi-
fied a need to set a small amount of 
funding aside to respond quickly to 
needs that have not yet been identified. 

2,3,4 

 
Total budgeted cost: £300,000 
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Part B: Review of outcomes in the previous academic 
year 

Pupil premium strategy outcomes 
This details the impact that our pupil premium activity had on pupils in the 2021 to 2022 
academic year.  

Areas of success in 2021/22 include:   

• Student leadership – the nomination process has changed this year and stu-
dents are now recommended by their tutor/house leader.  There is no longer a 
requirement for detailed written applications which has made the process more 
inclusive for all students.  This led to an increase in the number of disadvan-
taged students becoming part of the student leadership team this year.   

• Walkthrus and instructional coaching – all staff are continually developing their 
teaching expertise through our instructional coaching programme.   

• Additional support for students on the CAMHS waiting list or who fall below the 
CAMHS threshold– we have put in place a significant amount of additional sup-
port/counselling provision which is accessed by 34 students and families. This 
equated to 400 sessions of counselling support in the Autumn term 2022. 

• ‘Cultural capital’ enrichment club – this is a co-curricular club for vulnerable year 
7 students which aims to provide a wide variety of experiences that students 
may not have previously encountered.  This is led by a member of staff who has 
additional responsibilities for supporting disadvantaged students.   
 

Areas that we have begun to embed include:   

• Parenting courses – we have successfully organised a programme of parenting 
support sessions, led by a fantastic external speaker to provide advice and sup-
port on a number of key parenting issues e.g. peer pressure, positive discipline, 
and pressures of social media.  Attendance at these sessions has been very 
good and we have received extremely positive feedback from parents.  This 
year, our focus will be to encourage a higher level of attendance from parents of 
disadvantaged students.  

• Attendance – we have increased the capacity of our attendance team to further 
support students and their parents.  We have also set up a programme of at-
tendance intervention meetings, focussed on one year group at a time.  Parents 
of students with below 95% attendance are invited into school to meet with a 
member of SLT and the attendance officer to discuss how we can support/en-
courage increased attendance.  Attendance is one of our ongoing areas of chal-
lenge.   
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• Breakfast club – a small number of disadvantaged students access this club 
which runs two mornings a week, providing breakfast and a ‘soft start’ to the 
day.  This is held in our student support centre.  In 2022/23 we aim to increase 
the scope of the club, opening the invite to a larger group of students and 
providing additional support for these students to ensure that they are prepared 
for the school day.   

• Small group tutoring – we have recently appointed a Maths and an English inter-
vention tutor to run a targeted programme of Maths and English intervention 
sessions during the school day.  The tutor role involves reading and engaging 
with research documents from the EEF to ensure that the interventions have a 
significant impact on pupils’ learning. We will evaluate the success of this pro-
gramme at regular intervals and will do a full evaluation at the end of the aca-
demic year.   

• Co-curricular engagement – engagement is high for disadvantaged students in 
year 7, but tails off as students move through the school.  Our co-curricular coor-
dinator is monitoring attendance and is working on creative ways to encourage 
increased attendance from disadvantaged students in other year groups.   
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